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Introduction:
Students are following along with daily expectations. However, they are not engaging in work or 
study that promotes synaptogenesis and appropriate pruning, and interrelations with their micro 
and exosystem communities, in order to have a better understanding and attitude about the 
macrosystems surrounding them. Students falling into this category would benefit from the 
extension of learning from theory to practical. By participating in a project that allows students 
to manoeuvre through real-life applications, students will be better able to make connections 
within their community and realise the importance quality output. 

Goal: 
The goal of this project is to increase the amount of time on task and the general quality of 
student work through the engagement of students in a long-term project that embeds relevant 
curricular and life skills. 

Strategies: 
The production of a documentary video promoting CAPE School. Students will be required to 
keep a production/reflection journal. 

Data Collection Tools:  
Tables/checklists that identify relevant skills and tasks to be completed. Engage students in the 
identification of relevant skills and tasks.
Engagement checklists
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Figure 1. This graph shows a very significant increase in both student work ethics and student  
engagement.
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Figure 2. This graph indicates that, though the increase in on task time was considerable, there 
seems to have been a much greater increase in student work quality than on task time. 

Figure 3. These data indicate that engagement from the Teacher perspective is reflected in 
engagement from the student perspective.
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Figure 4.  This figure again indicates a startling parallel between student engagement 
from the student perspective and the teacher perspective. It is interesting to also note 
the significantly lower % of students demonstrating increase in social/behavioural/
participatory engagement.

Conclusion & Discussion:
1. Involving students in an independent project with real life applications resulted in increased 
student engagement and significantly increased student work quality.  
2. However, increase in student quality of work far surpassed the increase in on task time.  It 
seems, therefore, that more work needs to be done in structuring an environment that supports 
students’ focus on task. 
3. Furthermore, student perspective was lower than teacher perspective in the area of social/
behavioural/participatory engagement. This differentiation could be due to the limited teacher 
access to the entirety of student school life. It could also be due to students having limited 
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experience with the engagement rubric, self-reflection, and analysis process. One must also 
consider the possibility that students were over critical in their own assessment.

Future Direction:
Further work involving independent projects with real life applications is recommended to 
sustain and reinforce the gains made in student work ethics and student engagement. 
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